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Teachers are considered one of the most important groups of professionals in
educating our nation’s future. According to Fruchter (2007), “teaching is an art rather
than a technical skill. . . encouraging a community of learners. . . to identify their notion
for knowledge” (p. 42). Educators have the power to equipped students with knowledge
that will impact their lives, the society, and future generations. During those critical early
years in development, elementary school teachers help to shape and build an educational
foundation for students, while middle school teachers reinforce that educational
foundation and help students make a smooth transition into high school. Finally, high
school teachers serve as gatekeepers and then after four years, release these students into
a society that expects them to have job readiness skills or a basic foundation to
successfully guide them through their first year of college. As Malcolm X (1970) stated,
“Education is the passport to the future, for tomorrow belongs to those who prepare for it
today” (p. 42). Therefore, it is disturbing to find that many of today’s educators are
dissatisfied with the education profession. However, education has transcended into an
era where educational reform and teacher accountability is at an all-time high, teachers
are now faced with many challenges in a climate where resources are limited, pay
minimal, rewards are marginal, pressures are high, and scrutiny of the education
profession is excessive. These pervasive challenges can leave teachers with feelings of
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anxiety, low morale, health related issues, and even thoughts of leaving the profession.
Bolman and Deal (2002) stated that it is important that teachers feel safe, have a sense of
belonging, feel appreciated, and feel that they can make a difference. When teachers do
not have that sense of belonging and feel appreciated it impacts the schools climate.
According to Freiberg and Stein (1998), the “school climate is the heart and soul of a
school. . . that quality of a school that helps to create a sense of belonging to something
beyond ourselves” (p.11). The climate of a school should be characterized by “warmth,
tolerance, positive responses to diversity, sensitivity to others’ views, cooperative
interactions among students, teachers, school staff, and an environment that expects and
reinforces appropriate behavior” (Dupper & Meyer-Adams, 2002, pp. 360-36 1).
Education in the United States is consistently evolving; new reforms, new
curriculums, and new state standards are all driving forces to increase student
achievement and political propaganda. This trend of standards-based educational reform
began with the Reagan administration, based on the results of a publication called “A
Nation at Risk,” which was conducted for two years by the blue ribbon commission. The
report found poor academic performance at nearly every level and warned that the
education system was being eroded by a rising tide of mediocrity (Toppo, 2008).
Therefore, this led to the Reagan administration implementing Goals 2000, which goal
was to insure that the national educational system would be based on high standards that
all students can meet and provide both equity and excellence for all the students in this
country (Toppo, 2008). On January 8, 2002, President George W. Bush signed into law
the No Child Left Behind Act of 2001 (NCLB), which began the era of accountability,
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local control, parental involvement and school funding based on student achievement
scores (Jorgensen & Hoffman, 2003). However, many schools were not meeting the
Adequate Yearly Progress (AYP), which led opponents to question the equity ofNCLB.
President Barack Obama announced on July 24, 2009, his educational initiative “Race To
The Top (RTTT),” which is 4.35 billion dollar fund created under the American
Recovery and Reinvestment Act of 2009 (ARRA). The goal of RTTT is to provide
incentives to states to implement large-scale, system-changing reforms that result in
improved student achievement, narrowed achievement gaps, and increased graduation
and college enrollment rates (U. S. Department of Education, 2000).
While educational reform was transcending the federal government, states were
taking the initiative to implement their own educational reforms for their local state
school districts. In the state of Georgia, then Governor Joe Frank Harris enacted the
“Quality Basic Education Act in 1985,” which increased state funds to local school
districts, established minimum salary levels for educators, raised the professional
standards for teacher certification, allowed the state school board to set pupil-to-teacher
ratio, offered incentives to local school districts for Head Start and full-day kindergarten
programs, established graduation competencies in the core academic areas of math,
science, social studies, language arts, and finally established the Quality Core
Curriculum (QCC) which outlines the specific material to be taught at each grade level
(Grant, 2007). This educational reform was followed by the “A Plus Education Reform
Act of 2000” by then Governor Roy Barns which established school councils in Georgia
to help communities and schools to work closer together in a spirit of cooperation to
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“solve difficult educational problems, improve academic achievement, provide support
for teachers and administrators, and bring parents into the school-based, decision-making
process (Grant, 2007). Then in 2002, an audit of the QCC’s, indicated that the
curriculum did not meet national standards and therefore, resulted in a new curriculum,
the Georgia Performance Standards (GPS). The goal of the GPS was to increase the
depth of knowledge across the curriculum (Grant, 2007). Then under the leadership of
Governor Nathan Deal, the State of Georgia won 400 million dollars under President
Obama’s educational reform RTTT. After wining this educational grant school districts
were given the option to partake in receiving the federal funds; however, only 26 school
districts decided to take part in providing a diverse set of environments to serve as
innovation incubators for the students of Georgia. This led to the state implementing the
“Common Core Standard Initiative,” which will align Georgia’s educational curriculum
with other states who believe that this will provide a consistent, clear understanding of
what students are expected to learn, so teachers and parent will know how to help foster a
vision on constant learning (Governor Nathan Deal, Office of the Governor, 2012).
In the ever-changing field of education, the role of teachers has drastically
transformed, with increased accountability and moving to a more performance based
teacher evaluation system, which can lead to feelings of distress and impact a schools
climate. According to Kuperminc, Leadbeater, Emmons, and Blatt (1997), research
shows that school climate can affect many areas and people within schools. For example,
a positive school climate has been associated with fewer behavioral and emotional
problems for students. Therefore, school climate can be defined as the quality and
5
character of school life. It is based on patterns of school life experiences and reflects
norms, goals, values, interpersonal relationships, teaching, learning and leadership
practices, and organizational structures. Furthermore, teachers are the nucleus that holds
the body of the school together; they have the most direct contact with students and
parents. Research studies have shown that when teachers have positive feelings about
their work experience, they tend to positively influence the school climate and have a
positive impact on student achievement. The reverse is also true; when teachers have
negative feelings about their work experience, they tend to negatively influence the
school climate and have a negative impact on student achievement. Teachers are very
influential and as a group they are very powerful. Therefore, it is very important for
educational leaders to assess and be aware of factors that can influence teacher’s
perception of school climate.
Statement of the Problem
In this era of educational reform and increased accountability, the pressure to
improve our public high schools has led educational leaders to work on meeting the
provisions of the No Child Left Behind Act (NCLB) of 2001, by focusing on effective
teaching strategies that will meet the complex challenges of the organizational structure
in their high schools while at the same time maintaining a positive school climate. No
single factor determines school climate but the “climate characteristics affect morale,
productivity and satisfaction of persons involved in the organizational structure” (Gonder,
1994, p. 11). However, studies have shown that school climate affects achievement.
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When a healthy school climate is established and maintained, effective teaching and
learning take place (Freiberg & Stein, 1998).
As the state of Georgia evaluates its current education system and looks for
possible solutions to close the achievement gap among students in Georgia compared to
other states, educational leaders must evaluate their school climate through the lenses of
their teachers. This study examines factors that may have a significant impact on school
climate as perceived by classroom teachers in a newly opened high school in metro
Atlanta.
Purpose of the Study
The researcher proposes to investigate factors that influence teachers’ perception
of school climate such as: learning community, leadership style, student discipline,
administrative support, teacher workload, parental involvement, professional
development, teacher collaboration, perception ofjob security, and perception of teacher
value and its subsequence effect on the learning environment of a newly opened high
school in a metropolitan Atlanta school district. The high school in this study has just
completed its first year in operation and must make organizational structural changes to
better serve the needs of the attending student population and meet the federal mandate
previsions of the NCLB Act of 2001.
Significance of the Study
This study is significant to the field of educational leadership because it builds
upon the current available body of knowledge relating to school climate and provides a
baseline for a more comprehensive evaluation of the schools environment. Therefore,
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creating programs and interventions that can be developed to address the needs, if any,
identified from this study. This research focuses on a newly opened metropolitan Atlanta
high school, which is unique in its characteristics and current challenges in establishing
the schools climate. The school continues to experience fiscal budget deficits, increased
in enrollment, changes in demographics and a struggle to make Annual Yearly Progress
(AYP) within its first year. In addition, this research helps to provide an in-depth look
into the many challenges that face the school, teachers, and stakeholders of this
community from the lens of teachers at this newly opened high school.
Furthermore, not only is this research significant to the field of educational
literature, it is also important for the school district where the study will take place. This
study can lead to recommendations towards professional developments programs,
leadership practices, and discipline procedures that could raise the level of school climate
not only at this high school, but also across other schools within the school district
Research Questions
RQ 1: Is there a significant relationship between teachers’ perception of school
learning community and their perception on school climate?
RQ2: Is there is a significant relationship between teachers’ perception of
leadership style and their perception on school climate?
RQ3: Is there a significant relationship between teachers’ perception of student
discz~iline and their perception on school climate?
RQ4: Is there a significant relationship between teachers’ perception of
administrative support and their perception on school climate?
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RQ5: Is there a significant relationship between teachers’ perception of teacher
workload and their perception on school climate?
RQ6: Is there a significant relationship between teachers’ perception of
parental involvement and their perception on school climate?
RQ7: Is there a significant relationship between teachers’ perception on
professional development and their perception on school climate?
RQ8: Is there a significant relationship between teachers’ perception of teacher
collaboration and their perception on school climate?
RQ9: Is there a significant relationship between teachers’ perception ofjob
security and their perception on school climate?
RQ 10: Is there a significant relationship between a teachers’ perception of value
and their perception on school climate?
RQ1 1: Of the independent variables which variable has the greatest impact on
teachers’ perception on school climate?
Definition of Terms
Administrative Support: For the purpose of this study, administrative support is
defined as the support of administrative staff (principal and assistant principals) in
supporting professional autonomy in the preparation and delivery of instructional lessons,
professional development, consistency in discipline of students, and the daily
encouragement of teachers.
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Leadership Style: For the purpose of this research, leadership style is defined as
the manner and approach of providing direction, implementing plans, and motivating
people within the organizational structure.
Learning Community: For the purpose of this research, learning community is
defined as a group of individuals who share common emotions, values or beliefs, and are
actively engaged in learning together from each other for the advancement of the
organizational structure.
Parental Involvement: For the purpose of this study, parental involvement is
defined as meaningful two way communication between the teacher and parent/s to help
foster academic learning, school wide activities, educational decisions, and assisting
students in their educational journey.
Perception of Job Security: For the purpose of this study, perception ofjob
security is defined as the prospect that a teacher’s contract will be renewed annually.
Perception of Teacher Value: For the purpose of this study, perception of
teacher value is defined as the feeling of worth, importance and merit in the
organizational structure of a school.
Professional Development: For the purpose of this study, professional
development is defined as an ongoing group or individualized teacher training plan to
help improve instructional strategies through the means of workshops, observations, and
self-reflections.
School Climate: School climate refers to the quality and character of school life.
School climate is based on patterns of students’, parents’ and school personnel’s
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experience of school life and reflects norms, goals, values, interpersonal relationships,
teaching and learning practices, and organizational structures. A sustainable, positive
school climate fosters youth development and learning necessary for a productive,
contributing and satisfying life in a democratic society. This climate includes:
• Norms, values and expectations that support people feeling socially,
emotionally and physically safe.
• People are engaged and respected.
• Students, families and educators work together to develop, live and contribute
to a shared school vision.
• Educators model and nurture attitudes that emphasize the benefits and
satisfaction gained from learning. Each person contributes to the operations
of the school and the care of the physical environment. (National School
Climate Council, 2012)
Student Discipline: For the purpose of this study, student discipline is defined as
the policy and procedures implemented by school personnel for inappropriate student
behavior that disrupts the learning environment for other students which may result in in
school suspension, out-school suspension, Saturday school, and! or before or after school
detention.
Teacher Collaboration: For the purpose of this study, teacher collaboration is
defined as teachers working together to improve instructional strategies and a focus on
student achievement through the means of discussions, sharing ideas and observations.
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Teacher Workload: For the purpose of this study, teacher workload is defined
as the daily instructional and non-instructional tasks of teachers.
Summary
The researcher of this study examined teacher’s perception of school climate
based on the following variables: learning community, leadership style, student
discipline, administrative support, teacher workload, parental involvement, professional
development, teacher collaboration, perception ofjob security, and perception of value at
a newly opened high school in metro Atlanta. This study is significant to the body of
educational research because the focus of the research focuses on teacher’s perception,
which can impact a schools climate.
CHAPTER II
REVIEW OF RESEARCH LITERATURE
Introduction
This chapter reviews the literature pertinent to the research questions. It provides
a perspective of the study, historical overview, investigates prior studies, and provides
research results. Both research and nonresearch information is cited to address the study:





Over the past several decades, there has been an extraordinary and growing body
of research that denotes the importance of school climate. However, Author Perry was
the first educational leader to explicitly write about how school climate affects students’
and the process of learning (Perry, 1908). The systematic study of school climate grew
out of organizational research and studies in school effectiveness (Anderson, 1982).
Although there is not one commonly accepted definition for school climate, the vast
majority of researchers and scholars suggest that school climate, essentially, reflects
subjective experience in school (Cohen, 2006). However, the National School Climate
Council (2010) defines school climate and a positive, sustained school climate in the
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following ways: School climate is based on patterns of people’s experiences of school
life and reflects norms, goals, values, interpersonal relationships, teaching and learning
practices, and organizational structures (National School Climate Council (2010).
Although there are many definitions for school climate they all have two essential
components: safety and relationships
Safety
Feeling safe in school is a concern for parents and educators it is the foundation
that promotes a learning environment. Safety in schools powerfully promotes student
learning and healthy development (Devine & Cohen, 2007). Without school safety, it is
virtually impossible to provide a productive learning environment as an educator. After
the Columbine High School massacre in 1999, school districts across the nation begin to
enact a zero tolerance for school violence.
Relationships
Gloria Ladson-Billings (2006) stated, “students don’t care how much you know,
until they know how much you care” (p. 26). Building positive relationships with
students helps to enforce the engagement process of learning. Ladson-Billings refers to
building positive relationships by infusing “Culturally Relevant” teaching, “a pedagogy
that empowers students intellectually, socially, emotionally, and politically by using
cultural referents to impart knowledge, skills, and attitudes” (p. 32). It is important when





Since the inception ofNCLB, educators have been forced to view their students as
individuals, instead of whole classes when delivering instruction. According to
Tomlinson (1999), educators are diagnosticians, prescribing the best possible instruction
for their students. Under the NCLB policies, states and districts are working to close the
achievement gap. According to Lee (2002):
Since the Coleman Report in the 1 960s brought attention to racial inequity in
student outcomes, the achievement gap between white and minority students has
raised a multitude of concerns and resulted in a significant body of empirical
research. This achievement gap is argued to have lifetime consequences limiting
opportunities for minority students in higher education. (p. 3)
Great teachers help to close the achievement gap among student by infusing rigor,
relevance and relationships into their lessons and challenge their students to perform at
their best. However, most Americans assume that the low achievement of poor and
minority children are bound up in the children themselves or their families. “The
children don’t try. They have no place to study.. .Their parents don’t care. Their culture
does not value education” (Williams, 2010, p. 42). These and other excuses are
regularly offered up to explain the achievement gap that separates poor and minority
student’s form other young Americans (Williams, 2010).
Tramaglini (2010) utilized a correlation design to investigate student achievement
in lower socioeconomic status (SES) high schools. The researcher used four proximal
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variables: curriculum quality, noncurricular school-level variables that influence
instruction, facility quality and school safety, that school leaders could modif~’ their
curriculum in hopes of promoting higher student achievement in low SES high schools.
To collect data, the researcher used school data and statistics, in additional to voluntary
teacher surveys. Out of 900 surveys emailed, only 72 were returned completed. The
researcher used multiple regression and exploratory factor analysis as the studies
theoretical framework.
The Tramaglini (2010) research study found that curriculum quality strongly
predicted high school achievement. Other significant predictors of student achievement
included the percentage of highly qualified teachers, and quality of the proximal learning
environment as a facilities measure. A minimal relationship was found between the
variables associated with school safety and student achievement.
Strange (2011) examined the relationship between student-teacher racial
congruency and academic achievement. The population sample in this study was 720
third grade students taking state mandated achievement test. Quantitative methods and
independent t-test was used to analysis the data. The findings of this research did not
reveal a difference in overall achievement of students who were racially matched with
teachers of their own race. However, it was noted that non-black students with black
teachers showed higher achievement than any other sub-group.
Thompson (2006) conducted a research study that focused on school climate,
student discipline, and it relationship with student achievement. The research was
conducted in a Midwestern urban school district in Illinois, which had a total of4l
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different schools, but only data from fifth and eighth grade was used over the 4-year
period of this study.
The student disciplinary referral data were grouped into several categories: Level
1, Level 2, and Level 3, with Level 3 being the most serious infractions, such as physical
altercations. This research study concluded that students with Level 3 infractions did not
meet standards on state mandated test and it was noted that African-American males had
more Level 3 infractions than any other subgroup.
Leadership Style
Leaders have a multitude of duties and responsibilities they must perform each
day to ensure the operational structure of the school environment is conducive to
learning. Leadership is often difficult to define and evaluate; however, there are many
traits and behaviors that may create effective leaders. The research on leadership
contains the following primary leadership theories for this study: Situational and
Transformational. These theories are briefly described and discussed below.
Situational Leadership
In situational leadership the methods to lead an organization are dependent upon
the situation or organization. Lippitt (1969) stated, “Leadership must be flexile in style to
meet the need of a particular situation. . .“ (p. 2). The following two situational
approaches are briefly discussed below: Fiedler’s Contingency Model and Hersey and
Blanchard’ s Situational Leadership.
Fiedler’ s Contingency Model emphasizes the importance of both the leader’s
personality and the situation in which that leader operates. A leader is the individual who
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is given the task of directing and coordinating task-relevant activities, or the one who
carries the responsibility for performing these functions when there is no appointed
leader. Fiedler relates the effectiveness of the leader to aspects of the group situation.
Fred Fiedler’s Contingency Model also predicts that the effectiveness of the leader will
depend on both the characteristics of the leader and the favorableness of the situation
(Hackman & Johnson, 2000).
Hersey and Blanchard’s Situational Leadership requires the individuals in the
origination structure to have certain levels of readiness. In their theory, the readiness
level of the individuals must have skills and motivation. Followers with low readiness
who are unskilled or unmotivated require the leader to use more of an authoritarian
approach in the organizational structure. Therefore, if the follower has high skill and
motivation, the leader should use a more democratic approach (Hackman & Johnson,
2000).
Transformational Leadership
Transformational leadership focuses more on change, and inspires followers to
“commit to a shared vision and goals for an organization or unit, challenging them to be
innovative problem solvers, and developing followers’ leadership capacity via coaching,
mentoring, and provision of both challenge and support” (Bass & Riggo, 2006, p. 4).
Student Discipline
According to Bonfadini (1993), student discipline has become a paramount issue
for most of today’s educators and based on the most recent data conducted by the United
States Department of Education, the data suggests that minority students are punished
18
hasher then white students. Black and Latino students together represented 42% of the
population in the data, but were more than 70% of those arrested or referred to law
enforcement during the 2009-20 10 academic year, and it was noted that black males in
particular, were more likely to be more harshly disciplined in school, than other students
(U.S. Department of Education, 2012). Secretary of Education Ame Duncan stated:
Education is the civil rights of our generation. . . the undeniable truth is that the
everyday education experience for too many student of color violates the principle
of equity at the heart of the American promise. . . the sad fact is that minority
students across America face much harsher discipline than non-minorities, even
within the same school... (para. 1)
Hilberth (2010) conducted a study to examine discipline referrals assigned to
black and white students enrolled in Texas middle schools and the relationship related to
student achievement on the Texas Assessment of Knowledge and Skills (TAKS)
examination. The research design was a causal-comparative quantitative design.
Participants in the study included more than 500,000 Grade 6, Grade 7, and Grade 8
black students and white students who were enrolled in public schools during the 2008-
2009 school year.
The research study concluded that all black and white middle school students who
received discipline consequences of in school and out of school suspensions had scored
significantly lower on the TAKS assessment. In addition, this study supported other
research findings in which middle school black students were assigned discipline
consequences at a statistically significantly higher rate than middle school white students.
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Ward (2009) conducted a longitudinal study to examine the implementation of a
comprehensive behavior management program in a Southwest Georgia across a three-
year period. The descriptive case study utilized a mixed methods nonexperimental
research design with an emphasis on qualitative approaches to data analysis. In-depth
interviews and focus group discussions were the primary sources of data collection and
allowed the researcher to gain access to more descriptive information while providing
insight into teachers’ perspectives of program implementation. Findings from this
research suggested that implementation of the school-wide program had a generally
positive impact on student behavior, teachers’ perceptions of behavior management, and
school climate.
Allman (2010) examined the impact of student discipline on academic
achievement for students with disabilities. This researcher used a casual-comparative
research design to collect data from a Texas school that qualified as student with
disability. Findings from this study indicated a significant difference between academic
achievement of students with disabilities who received school discipline and student with
disabilities who did not receive discipline.
Administrative Support
School administrators have the power to influence the school environment and
many factors in the school, which may cause low morale of their teachers. However, for
some teachers, despite the administrative staff and other negative factors that may hinder
the educational process, these setbacks are their motivation to teach well. These teachers
know how to handle the education profession and ignore its faults, but for the teachers
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who need support, guidance, or just the occasional recognition of a “good job,” the role
of the educational leadership is vital for their morale.
Administrative support is critical to the morale of high school teachers in their
schools. Too often many teachers feel overworked, not respected as professionals, and
under-appreciated, thus, causing feelings of isolation and detachment, which can lead to
low teacher morale. Furthermore, teachers with high morale may feel supported by their
administrative staff and thus are able to create a productive learning environment for
student’s achievement, which can lead to mastery of state standards on high stake test.
Hicks (2011) examined teacher and administrator perceptions of administrative
support. This was a quantitative study with a sample population of 736 certified k-12
teachers and 38 school-level administrators in a Georgia school district. The findings
from this research study concluded that teachers perceived trust as one of the most
important supports, where administrators thought frequent interactions with teachers were
more important.
Dolar (2008) used a mixed method approach to examine the perceptions of needs
for administrative support among special education teachers and general education
teachers. Surveys were distributed to teachers at five elementary schools (K-5) in three
school districts in a county in Northern California. Thirty general education teachers and
11 special education teachers responded to the survey. In addition, to allow for
discussion and obtain more in depth responses, semistructured interviews were conducted
with three of the special education and general education teachers surveyed, and three of
their principals.
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The findings from Dolar (2008) research study indicated no significant
differences between groups for extent or importance of principal support. Data did
indicate, however, that among this small sample of teachers general education teachers
reported significantly more principal support than special education teachers on help with
classroom discipline, help with goals, and distribution of resources. General education
teachers were also significantly more satisfied with working conditions and relationships
with colleagues than special education teachers. In addition, general education teachers
described emotional support as a powerful form of principal support, special education
teachers described instrumental support as more important to them including equal
distribution of resources, student discipline, concern for their program, and assistance in
collaboration with general education teachers.
Rumley (2010) conducted a study that examined first year teachers and their
meaning of administrative support. To collect data interviews and focus groups were
used. The findings from this study indicated that presence; communication, trust, and
integrity were the most important components of administrative support for first year
teacher.
Parental Involvement
Educators and parents believe parental involvement is essential in the education
of children and leads to academic gains (Baker, 1997; Barge & Loges, 2003; Maynard &
Howley, 1997; U. S. Department of Education, 1994). For years many researchers have
studied parental involvement and its effects on student education. Noted researcher
Joyce Epstein (1990) stated in her research findings on parental involvement: student
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success should drive involvement, involvement should be present throughout the entirety
of a child’s education, involvement is a process, not a single event, and parent
involvement is not a substitute for quality education programs offered by schools.
In 1996 and 1999, the United States Department of Education showed at least
90% of students had parents who participated in some form of school-parent event.
However, parents in both years were less likely to participate in an activity requiring a lot
of time, such as volunteering, studying, or serving on a committee (U.S. Department of
Education, 2000).
Mitra (2008) conducted a study to measure urban teachers’ attitudes regarding
urban parental involvement in a Northwestern school district. Surveys were distributed
to 521 teachers and 200 were returned completed. Virtually all the teachers believed that
parental involvement is important for a good school for student achievement. However, a
large majority of the teachers believed that urban parents do not know how to help their
children with homework. In addition, a high percentage of teachers who responded
strongly agreed that parents should participate in activities that would demonstrate that
they are responsible.
Hickman (2007) conducted a qualitative study to investigate the barriers that
impede parental involvement in an urban high school in Tennessee. The 25 participants
in the study were interviewed and each participant came from a disadvantaged family.
Results of the study indicated six barriers that influenced parental involvement in the
educational setting. They included time restraints, family responsibilities, the parent’s
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own educational experience, lack of teacher cooperation, lack of communication, and the
relationship between community and school.
Buddy (2012) examined parental involvement at an urban elementary school.
Based on Epstein’s theory, that when parents are involved, students tend to achieve
higher test scores, regardless of socioeconomic status or educational background of the
parents. Findings from this study concluded that a lack of active parents, finances, and
professional development were all barriers that hindered parental involvement.
Professional Development
These are changing times in the public educational sphere in the United States.
With the start of the new millennium, many school districts have engaged in extraneous
and sometimes promising educational reform. One of the main elements in these
educational reforms is the professional development of teachers. As educators lifelong
learning is part of the profession. Teachers must continue to enhance and prefect their
craft by engaging in professional development. Professional development, in a broad
sense, refers to the development of a person in his or her professional role. According to
Glatthorn (1995), “Teacher development is the professional growth a teacher achieves as
a result of gaining increased experiences and examining his or her teaching
systematically” (p. 41).
Allen (2009) conducted a case study that documented professional and personal
factors that contributed to the development and implementation of the professional
growth plan for teachers in the Oak Grove School System. There were several findings
from this study. First, novice teachers did not seem to know or understand the purpose of
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the professional growth plan. The more experienced teachers knew what professional
growth plans were and why they had to complete them, but they believed that for the
most part, the professional growth plan was just another form to be completed. While
novice teachers they reported that they personally took their professional growth plan
seriously and documented real growth areas for themselves, they believed most other
teachers did not as a result of concerns that they would receive low performance
evaluations. Both experienced and novice teachers did not believe anyone in
administration ever looked at their plan once it was completed, and they themselves did
not monitor them either.
Orchard (2007) conducted a research study that examined professional
development practices that empowered reluctant teachers to implement and sustain
improved instructional practices. Data for this mixed method study were based on
surveys, interviews, and school documents. Findings indicated that when schools
implemented learner-centered professional development practices, student achievement
increased and teacher reluctance toward new practices and change decreased.
Salinas (2010) conducted a case study to examine the relationship between the
content of professional development and the correlation between student achievement.
The study’s results indicated that the focus of professional development is, in fact, a
significant and educatioi~ally important predictor of variation in student-achievement.
Teacher Collaboration
One essential factor that high performing schools have is teacher collaboration.
Richard DuFour (2004), characterizes professional learning communities as groups of
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educators who “work together to analyze and improve their classroom practice.
engaging in an ongoing cycle of questions that promote deep team learning” (p. 9).
According to Kardos and Johnson (2007), school leaders who foster collaboration among
novice and veteran teachers can improve teacher retention and teacher satisfaction.
Williams (2010) explored the impact of teacher collaboration in professional
learning communities (PLC). The researcher used a qualitative approach to conduct the
study in a suburban Midwestern high school and data were collected from interviews by
20 teachers. In addition, data from these interviews were organized and shared as it
related to each of the common themes that emerged during data analysis: collaboratively
developed mission, vision, values, and goals. The findings from this study concluded
that teacher collaboration was the focus on student learning outcomes and it also revealed
that when there was a shared leadership in the organizational structure, teachers were
more willing to collaborate with other teachers.
Zito (2011) conducted a study that examined the impact of a 3-year Professional
Learning Community (PLC) in a suburban school district in Connecticut. This study
included a population sample of 325 teachers who completed surveys. The findings of
this research showed a significant relationship between administrative support of PLCs
and student performance in both subjects of reading and writing. However, there was no
significant relationship between teacher collaboration and student achievement outcomes,
but it was noted that through teacher collaboration teacher instructional practices changed
to meet the needs of the students.
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Cahill (2009) used a phenomenological approach to conduct her study to examine
the conditions that promote teacher collaboration in an urban school district. The
researcher interviewed 11 instructional leaders in their initial stages on implementation of
teacher collaborations. Based on the findings of this study the researcher concluded that
the following conditions promote teacher collaboration: quality professional
development, communication, data, scheduled time for collaboration, teachers’
willingness to reflect on student achievement, conversation using common language, and
inclusive environment. In addition, this research study also found that leaders who
embraced a shared vision, engagement with instruction and where change agents had




This chapter explains the theoretical framework utilized to guide the study.
Additionally, the relationship among the variables is established, the dependent and
independent variables are defined; and the limitations of the study are explained.
Theory of Variables
This study sought to determine if there was a significant relationship between the
dependent variable, school climate, and the independent variables, which include learning
community, leadership style, student discipline, parental involvement, administrative
support, teacher morale, professional development, teacher collaboration, perception of
job security, and perception of value at one metro Atlanta high school.
Theoretical Framework
Abraham Maslow’s Hierarchy of Needs Theory is referred to in this study
because of its assumption that teachers are motivated by needs being met (Chapman,
2010). According to Maslow, our most fundamental needs were inherited, having
evolved over many of years. The Needs’ theory satisfied each need, starting with the
first, which dealt with the most obvious needs for survival itself. Only, when the lower
order needs of physical and emotional well-being were satisfied were we concerned with
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the higher order needs of influence and personal development. On the other hand, when
things that satisfied our lower needs were swept away, we were no longer concerned
about the maintenance of our higher order needs. In essence, Maslow’s theory validated
the notion that teachers are more successful in the classroom and socially when problems
were identified and eliminated (Chapman, 2010). This model was selected as a
framework for this study because it is the opinion of the researcher that hierarchy of
needs is key to school climate and its impact on one metro Atlanta high school being
examined in this study.
Epstein’s Framework for Involvement
Epstein’s model for parental involvement (Epstein & Salinas, 2004) involves
schools assisting with parenting skills, family support, understanding child development,
and ensuring the home environment supports the child’s learning at current grade level.
In addition, this interaction with parents assists the administrations and teachers of the
school in understanding the background culture and parental goals for the students.
Epstein’s six types of parental involvement include: parenting, communicating,
volunteering, learning at home, decision making, and collaborating with the community.
This framework was selected to assist in guiding this study because it is the opinion of
the researcher that parental involvement has many characteristics and must be accurately
analyzed to investigate the independent variable of parental involvement and its
significance to school climate.
Role theory explains the expectations of subordinates for their leaders. Internal
schemas about the role of leaders are based on our expectations. Therefore, in return
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individuals send signals to leaders of what they expect. Leaders in return are influenced
by these signals and will try to satisfy the needs of that individual for the betterment of
the organizations (Pfeffer & Salancik, 1975).
This framework was selected to assist in guiding this research because it is the
opinion of the researcher that the independent variables, which include leadership style
and administrative support can be explained through role theory and understand the
relationship of school climate from the perception of high school teachers. Table 1
shows the theoretical framework and independent variable relationship.
Table 1
Theoretical Framework and Independent Variables Relationship
School Climate
Abraham Maslow’s Epstein’s Model for
Hierarchy ofNeeds Parent Involvement Role Theory
Learning Community Parental Involvement Leadership Style




Perception of Job Security
Perception of Teacher Value
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Relationship among the Variables
A model of school climate that truly explored the variables for this study was not
found. It is the opinion of the researcher that each independent variable defined in this
study is likely related to school climate at the institution being examined in some format.
Figure 1 shows the relationship among the variables.
Figure 1. Relationship among the Variables
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Definition of the Variables
Dependent Variable: School Climate
School climate refers to the quality and character of school life. School climate is
based on patterns of students’, parents’ and school personnel’s experience of school life
and reflects norms, goals, values, interpersonal relationships, teaching and learning
practices, and organizational structures. A sustainable, positive school climate fosters
youth development and learning necessary for a productive, contributing and satisfying
life in a democratic society. This climate includes:
• Norms, values and expectations that support people feeling socially,
emotionally and physically safe.
• People are engaged and respected.
• Students, families and educators work together to develop, live and contribute
to a shared school vision.
• Educators model and nurture attitudes that emphasize the benefits and
satisfaction gained from learning.
• Each person contributes to the operations of the school and the care of the
physical environment. (National School Climate Council, 2012)
Independent Variables
Learning Community: For the purpose of this research, learning community is
defined as a group of individuals who share common emotions, values or beliefs, and are
actively engaged in learning together from each other for the advancement of the
organizational structure.
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Leadership Style: For the purpose of this research, leadership style is defined as
the manner and approach of providing direction, implementing plans, and motivating
people within the organizational structure.
Student Discipline: For the purpose of this study, student discipline is defined as
the policy and procedures implemented by school personnel for inappropriate student
behavior that disrupts the learning environment for other students which may result in in-
school suspension, out-school suspension, Saturday school, and! or before or after school
detention.
Administrative Support: For the purpose of this study, administrative support is
defined as the support of administrative staff (principal and assistant principals) in
supporting professional autonomy in the preparation and delivery of instructional lessons,
professional development, consistency in discipline of students, and the daily
encouragement of teachers.
Teacher Workload: For the purpose of this study, teacher workload is defined
as the daily instructional and non-instructional tasks of teachers.
Parental Involvement: For the purpose of this study, parental involvement is
defined as meaningflul two way communication between the teacher and parent/s to help
foster academic learning, school wide activities, educational decisions, and assisting
students in their educational journey.
Professional Development: For the purpose of this study, professional
development is defined as an ongoing group or individualized teacher training plan to
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help improve instructional strategies through the means of workshops, observations, and
self-reflections.
Teacher Collaboration: For the purpose of this study, teacher collaboration is
defined as teachers working together to improve instructional strategies and a focus on
student achievement through the means of discussions, sharing ideas and observations.
Perception of Job Security: For the purpose of this study, perception ofjob
security is defined as the prospect that a teacher’s contract will be renewed annually.
Perception of Teacher Value: For the purpose of this study, perception of
teacher value is defined as the feeling of worth, importance and merit in the
organizational structure of a school.
Limitations of the Study
The limitations of this study include the following:
1. This study was limited to a single school system in Georgia and may not have
been representative of all the schools or school districts in the state of
Georgia;
2. This study was limited because the sampled population was from one public
high school;
3. The researcher is an employee at the high school being examined and works
daily with the target population being examined. Therefore, participants may
feel compelled to complete the survey instrument as a result of an established
professional relationship with the researcher.
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4. The survey instrument might be perceived as too time consuming for potential
participants and might affect the outcome of data collection.
5. This study was limited because the validity of some of the data was
dependent on the integrity of the respondents.
Summary
This chapter explained the theories used to guide the study and the rationale for
their inclusion. The relationship among the variables, the definition of the variables, and
the limitations of the study have also been explored. Chapter IV explains the research




The purpose of this study is to examine factors that influence teachers’ perception
of school climate through the following independent variables: learning community,
leadership style, student discipline, administrative support, teacher workload, parental
involvement, professional development, teacher collaboration, job security, and teacher
value.
This chapter discusses the research design, description of the setting, sampling
procedure, working with human subjects, instrumentation, participants and location of the
research, data collection procedures, statistical applications and how the research
questions will align to the questions on the instrument.
Research Design
The research study investigated the relationship between the independent
variables learning community, leadership style, student discipline, administrative support,
teacher workload, parental involvement, professional development, teacher collaboration,
job security, and teacher value on teachers’ perception of school climate. This research
discovered implications that all independent variables have for educational leaders. The
study used a mixed method approach, depending on statistical data derived from a Likert
Scale to determine conclusive findings. Mixed methods research is a research design
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with philosophical assumptions as well as methods of inquiry. As a methodology, it
involves philosophical assumptions that guide the direction of the collection and analysis
of data and the mixture of qualitative and quantitative approaches in many phases in the
research process. As a method, it focuses on collecting, analyzing, and mixing both
quantitative and qualitative data in a single study or series of studies. Its central premise
is that the use of quantitative and qualitative approaches in combination provides a better
understanding of research problems than either approach alone (Creswell, 2007).
Surveys are particularly useful in this study because they can measure one’s
feelings, ideas, and attitudes within a predetermined population. Moreover, surveys are
designed to discover relationships between the proposed variables of study (Graziano &
Raulin, 1993). Specifically, surveys that use Likert scales or scales that demonstrate a
range in feelings to test relationships allow respondents to answer on a continuum. In
addition, two face-to-face interviews were conducted to gain in-depth knowledge of
teachers’ perception of school climate and then were transcribed and coded for common
themes.
Additionally, the instrumentation used in the research was formatted to
accommodate a correlational research design. Creswell (2007) states that investigators in
correlational designs use the correlation of statistical tests to describe and measure the
degree of association (or relationship) between two or more variables. This design
examines the possible relationships amongst the independent variables of student
achievement, student discipline, administrative support, teacher workload, parental
involvement, professional development, teacher collaboration, job security, and teacher
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value. It is important to denote that this research design does not indicate complete
causation, as there are many factors that can contribute to the phenomenon of factors that
influence teachers’ perception of school climate.
This approach is particularly helpful in determining the relationship of the
proposed independent variables. The use of the derived data will provide educational
leaders with noteworthy information that can assist the organizational structure of schools
when dealing with school climate. The research design will help to determine findings to
the following research questions:
Research Questions
RQ 1: Is there a significant relationship between teachers’ perception of school
learning community and their perception on school climate?
RQ2: Is there is a significant relationship between teachers’ perception of
leadership style and their perception on school climate?
RQ3: Is there a significant relationship between teachers’ perception of student
discipline and their perception on school climate?
RQ4: Is there a significant relationship between teachers’ perception of
administrative support and their perception on school climate?
RQ5: Is there a significant relationship between teachers’ perception of teacher
workload and their perception on school climate?
RQ6: Is there a significant relationship between teachers’ perception of
parental involvement and their perception on school climate?
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RQ7: Is there a significant relationship between teachers’ perception on
professional development and their perception on school climate?
RQ8: Is there a significant relationship between teachers’ perception of teacher
collaboration and their perception on school climate?
RQ9: Is there a significant relationship between teachers’ perception ofjob
security and their perception on school climate?
RQ 10: Is there a significant relationship between a teachers’ perception of value
and their perception on school climate?
RQ 11: Of the independent variables which variable has the greatest impact on
teachers’ perception on school climate?
Description of the Setting
The high school selected for this study is a newly opened high school, which
opened in the fall of 2011 with grades 9th-i 2th. It is located approximately one mile
from a neighboring school district, on 80-acres of land. The school has 102 classrooms,
and can hold approximately 2,500 students. Grades 10 to 12 came from the pervious four
high schools within the county and the ninth grade is composed of three feeder middle
schools. This school has five administrators, three females, and two males. There are
approximately 90 teachers who either transferred from other schools within the school





Frequency Percent Percent Percent
Age
21-25 2 3.9 4.0
26-30 16 31.4 36.0
31-35 7 13.7 50.0
36-40 7 13.7 64.0
41-44 7 13.7 78.0
45-49 5 9.8 88.0
50-54 5 9.8 98.0
55+ 1 2.0 100.0
No Response 1 2.0
Total 51 100.0
Race
African-American 17 33.3 34.7
Caucasian 31 60.8 98.0
Hispanic 1 2.0 100.0






Frequency Percent Percent Percent
Gender
Female 35 68.6 72.9 72.9
Male 13 25.5 27.1 100.0
No Response 3 5.9
Total 51 100.0
Educational Level
Bachelor’s Degree 14 27.5 28.0 28.0
Master’s Degree 24 47.1 48.0 76.0
Specialist’sDegree 11 21.6 22.0 98.0
Doctoral Degree 1 2.0 2.0 100.0
No Response 1 2.0
Total 51 100.0
Instructional Grade
10th 5 9.8 10.0 26.0
11th 1 2.0 2.0 28.0
12th 3 5.9 6.0 34.0
All Grades (9th-l2th) 33 64.7 66.0 100.0






Frequency Percent Percent Percent
Classroom Experience
0-4 years 13 25.5 26.0 26.0
5-10 years 22 43.1 44.0 70.0
11-15 years 7 13.7 14.0 84.0
16-21 years 3 5.9 6.0 90.0
22-25 years 3 5.9 6.0 96.0
26+ years 2 3.9 4.0 100.0
No Response 1 2.0
Total 51 100.0
Sampling Procedures
Convenience and purposive sampling were used in this study. These sampling
techniques provided the researcher with the basic data and trending that is relative to the
study of factors that influence teacher’s perception of school climate. Convenience
sampling was useful in acquiring participants to complete surveys because of the
accessibility to teachers. Purposive sampling was also useful in acquiring participants to
take part in interviews. Participation is strictly voluntary.
Working with Human Subjects
Participation in the study was strictly voluntary. Participants who contributed to
the conclusive findings of the study will remain anonymous and confidentiality will be
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maintained. Participants were asked to complete the survey online in the privacy of their
own home. The interviewee was also notified of his/her confidentiality. No specifically
identifying information was asked of the participants. Only the researcher knows the
name and title of the interviewee.
Instrumentation
The survey instrument and interview questions utilized in this study were
developed by the researcher specifically for the purposes of this study. The survey is
composed of demographic information to help identify the background of participants as
well as questions used to gather information about the dependent and independent
variables. The interview questions are intended to gain insight on the factors that
influence teacher’s perception of school climate.
Once the survey, interview questions and interview protocol were reviewed by the
researcher’s dissertation committee and the institutional review board at both the
researcher’s institution of study and the institution being examined, the survey questions
were loaded into Survey Monkey online surveying software and emailed to potential
participants and the interviews with teachers were scheduled and executed. Once survey
data were collected, the data were then loaded into the Statistical Package for the Social
Sciences (SPSS) software for analysis. Once the interviews were conducted, the
researcher transcribed the interviews and identified common themes. The entire survey
instrument, interview questions, and protocol are available in the appendix.
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Data Collection Procedures
Once the survey, interview questions, and interview protocol were reviewed by
the researcher’s dissertation committee and all changes and recommendations were
submitted and approved, the researcher:
1. Completed required documentation and submitted the documentation to the
institutional review board where the researcher is pursing study. Once the
institutional review board at the researcher’s institution approved data
collection, the researcher,
2. Completed required documentation and submitted the documentation to the
institutional review board at the institution being examined. Once the
institutional review board at the institution being examined approved data
collection, the researcher,
3. Loaded survey questions into Survey Monkey online surveying software and
emailed the survey to potential participants;
4. Survey participants had one week to complete the survey. A reminder email
was sent to participants three days after the initial launch of the survey;
5. One week after the survey launched, a second reminder email was sent to
participants if the required numbers of survey responses were not collected;
6. If the required number of responses were not collected after the second week,
the researcher printed copies of the survey instrument and distributed to
participants in common areas at the institution being examined (teacher
mailboxes) until the required number of surveys were collected;
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7. All data were then loaded into SPSS for analysis;
8. The researcher contacted the teachers for the interview;
9. The researcher transcribed the interview and identified common themes for
summarization.
Statistical Applications
The Statistical Package for the Social Sciences (SPSS) was utilized to analyze the
survey and student records data collected by the researcher. An analysis was conducted
to identify significant relationships between the dependent and independent variables and
the impact these relationships had on factors that influence teacher perception of school
climate. The variables were input into SPSS in order to obtain a Correlation analysis of
the variables. The Pearson r Correlation Coefficient was used to compute the
relationship between teacher perception of school climate and the independent variables
at the .05 level of significance. Alignment of the variables and survey questions is
presented in Table 3.
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Table 3
Alignment ofthe Variables and Survey Questions
Research Questions Survey Questions




Learning Community RQ 1: Is there a significant relationship between 1-4
teachers’ perception of school learning
community and their perception on
school climate?
Leadership Style RQ2: Is there a significant relationship between 5-8
teachers’ perception of leadership style
and their perception on school climate?
Student Discipline RQ3: Is there a significant relationship between 9-12
teachers’ perception of student discipline
and their perception on school climate?
Administrative Support RQ4: Is there a significant relationship between 13-16
teachers’ perception of administrative
support and their perception on
school climate?
Teacher Workload RQ5: Is there a significant relationship between 17-20
teachers’ perception of teacher workload




Research Questions Survey Questions
Parental Involvement RQ6: Is there a significant relationship between 21-24
teachers’ perception of parental involvement
and their perception on school climate?
Professional Development RQ7: Is there a significant relationship between 25-28
teachers’ perception of professional
development and their perception on school
climate?
Teacher Collaboration RQ8: Is there a significant relationship between 29-32
teachers’ perception of teacher
collaboration and their perception on
school climate?
Perception of Job Security RQ9: Is there a significant relationship between 33-34
teachers’ perception of perception ofjob
security and their perception on school
climate?
Perception of Teacher RQ 10: Is there a significant relationship between a 35-38
Value teachers’ perception of value and their
perception on school climate?
Summary
This chapter explained the research design, description of the setting, sampling
procedure, working with human subjects, instrumentation, participants and location of the
research, data collection procedures, statistical applications, and how the research
questions align to the questions on the instrument. Chapter V reviews and analyzes the
data collected.
CHAPTER V
ANALYSIS OF THE DATA
Introduction
The purpose of this study was to examine factors that influence teacher perception
of school climate. The data analysis process was based on the research questions derived
from the theoretical framework which concentrated on determining the relationship
between the independent variables: learning community, leadership style, student
discipline, administrative support, teacher workload, parental involvement, professional
development, teacher collaboration, job security, and teacher value and the dependent
variable: school climate. This chapter presents the results of the data analysis of both the
quantitative and qualitative studies, respectively.
Quantitative Data Analysis
The researcher collected a total of 51 surveys from participants that are high
school teachers in a public school setting, teaching grade levels ranging from 9th through
12th grade. In addition to the selected variables as they related to school climate, the
survey also included questions concerning age (2 1-25, 26-30, 3 1-35, 36-40, 4 1-44,45-49,
50-54 or 45 and older), race (African American, Asian, Caucasian, Hispanic or
Multiracial), gender (male or female), Educational Level (Bachelor’s Degree, Master’s
Degree, Specialist Degree or Doctoral Degree), Instructional Grade { 9th, 10th, 11th, 12th
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or All Grades (9th — 12th), Instructional Subject (Math, English, Science, Social Studies,
Special Education, CTAE, Physical Education or Fine Arts), Classroom Experience (0-4,
5-10, 11-15, 16-21, 22-25 or 26 and more). The survey consisted of 44 questions
representing independent variables: learning community (survey items 1-4), leadership
style (survey items 5-8), student discipline (survey items 9-12), administrative support
(survey items 13-16), teacher workload (survey items 17-20), parental involvement
(survey items 21-24), professional development (survey items 25-28), teacher
collaboration (survey items 23-32), job security (survey items 33-34), and teacher value
(survey items 35-38). The dependent variable, school climate (survey items 39-44) were
assembled on the survey and measured utilizing a Likert Scale with the following
response options: Strongly Disagree (1), Disagree (2), Neutral (3), Agree (4), and
Strongly Agree (5). Summary analysis was conducted utilizing the Statistical Package
for the Social Sciences (SPSS) software. A Pearson Correlation and regression were
utilized. The survey results were studied and displayed in tables where indicated.
Research Questions and Data Analysis
RQ 1: Is there a significant relationship between teachers’ perception of school
learning community and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception of school learning community and their perception on school
climate. The analysis determined that school learning community did have a significant
relationship with teachers’ perception on school climate. This is evidenced by a .613
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Pearson Correlation at the 99% confidence level. Table 4 shows the results of the
Pearson Correlation.
Table 4
Pearson Correlation: School Climate/Learning Community
School Climate Learning Community
School Climate Pearson Correlation 1 .613**
Sig. (2-tailed) .000
N 50 48
Learning Community Pearson Correlation .61 3** 1
Sig. (2-tailed) .000
N 48 49
~. Correlation is significant at the 0.01 level (2-tailed).
RQ2: Is there is a significant relationship between teachers’ perception of
leadership style and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception of leadership style and their perception on school climate. The
analysis determined that leadership style did have a significant relationship with teachers’
perception on school climate. This is evidenced by a .588 Pearson Correlation at the 99%
confidence level. Table 5 shows the results of the Pearson Correlation.
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Table 5
Pearson Correlation: School Climate/Leadership Style
School Climate Leadership Style
School Climate Pearson Correlation 1 .588**
Sig. (2-tailed) .000
N 50 50
Leadership Style Pearson Correlation .588** 1
Sig. (2-tailed) .000
N 50 51
**• Correlation is significant at the 0.01 level (2-tailed).
RQ3: Is there a significant relationship between teachers’ perception of student
discipline and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception of student discipline and their perception on school climate. The
analysis determined that student discipline did have a significant relationship with
teachers’ perception on school climate. This is evidenced by a .666 Pearson Correlation
at the 99% confidence level. Table 6 shows the results of the Pearson Correlation.
RQ4: Is there a significant relationship between teachers’ perception of
administrative support and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception of administrative support and their perception on school climate.
51
Table 6
Pearson Correlation: School Climate/Student Discipline
School Climate Student Discipline
School Climate Pearson Correlation 1 .666**
Sig. (2-tailed) .000
N 50 50
Student Discipline Pearson Correlation .666** 1
Sig. (2-tailed) .000
N 50 51
**• Correlation is significant at the 0.01 level (2-tailed).
The analysis determined that administrative support did have a significant relationship
with teachers’ perception on school climate. This is evidenced by a .611 Pearson
Correlation at the 99% confidence level. Table 7 shows the results of the Pearson
Correlation.
Table 7
Pearson Correlation: School Climate/Administrative Support
School Climate Administrative Support
School Climate Pearson Correlation 1 .611 **
Sig. (2-tailed) .000
N 50 50
Administrative Support Pearson Correlation .611 ** 1
Sig. (2-tailed) .000
N 50 51
**~ Correlation is significant at the 0.01 level (2-tailed).
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RQ5: Is there a significant relationship between teachers’ perception of teacher
workload and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception of teacher workload and their perception on school climate. The
analysis determined that teacher workload did not have a significant relationship with
teachers’ perception on school climate. This is evidenced by the low Pearson Correlation
of -.101 between these variables. Table 8 shows the results of the Pearson Correlation.
Table 8
Pearson Correlation: School Climate/Teacher Workload
School Climate Teacher Workload
School Climate Pearson Correlation 1 -.101
Sig. (2-tailed) .488
N 50 49
Teacher Workload Pearson Correlation -.101 1
Sig. (2-tailed) .488
N 49 50
~. Correlation is significant at the 0.01 level (2-tailed).
RQ6: Is there a significant relationship between teachers’ perception ofparental
involvement and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception ofparental involvement and their perception on school climate. The
analysis determined that parental involvement did have a significant relationship with
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teachers’ perception on school climate. This relationship is significant based on the
Pearson Correlation of .649, which indicates a strong positive correlation. Table 9 shows
the results of the Pearson Correlation.
Table 9
Pearson Correlation: School Climate/Parent Involvement
School Climate Parent Involvement
School Climate Pearson Correlation 1 .649**
Sig. (2-tailed) .000
N 50 50
Parent Involvement Pearson Correlation .649** 1
Sig. (2-tailed) .000
N 50 51
**• Correlation is significant at the 0.01 level (2-tailed).
RQ7: Is there a significant relationship between teachers’ perception on
professional development and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception ofprofessional development and their perception on school climate.
The analysis determined that development did not have a significant relationship with
teachers’ perception on school climate. The Pearson Correlation of.282 does demonstrate




Pearson Correlation: School Climate/Professional Development
School Professional
Climate Development
School Climate Pearson Correlation 1 .282*
Sig. (2-tailed) .047
N 50 50
Professional Development Pearson Correlation .282* 1
Sig. (2-tailed) .047
N 50 51
~. Correlation is significant at the 0.05 level (2-tailed).
RQ8: Is there a significant relationship between teachers’ perception of teacher
collaboration and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception of teacher collaboration and their perception on school climate.
The analysis determined that teacher collaboration did not have a significant relationship
with teachers’ perception on school climate. The Pearson Correlation of .140 displays no




Pearson Correlation: School Climate/Teacher Collaboration
School Climate Teacher Collaboration
School Climate Pearson Correlation 1 .140
Sig. (2-tailed) .331
N 50 50
Teacher Collaboration Pearson Correlation .140 1
Sig. (2-tailed) .331
N 50 51
RQ9: Is there a significant relationship between teachers’ perception ofjob
security and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception ofjob security and their perception on school climate. The analysis
determined thatjob security did not have a significant relationship with teachers’
perception on school climate. This is evidenced by the low Pearson Correlation of -.099
between these variables. Table 12 shows the results of the Pearson Correlation.
RQ 10: Is there a significant relationship between a teachers’ perception of
teacher value and their perception on school climate?
A Pearson Correlation was conducted to determine the relationship between
teachers’ perception of teacher value and their perception on school climate.
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Table 12
Pearson Correlation: School Climate/Job Security
School Climate Job Security
School Climate Pearson Correlation 1 -.099
Sig. (2-tailed) .493
N 50 50
Job Security Pearson Correlation -.099 1
Sig. (2-tailed) .493
N 50 51
The analysis determined that teacher value did not have a significant relationship
with teachers’ perception on school climate. The .179 Pearson Correlation reflects the
absence of a significant relationship between these variables. Table 13 shows the results
of the Pearson Correlation.
Table 13
Pearson Correlation: School Climate/Teacher Value
School Climate Teacher Value
School Climate Pearson Correlation 1 .179
Sig. (2-tailed) .215
N 50 50




RQ 11: Of the independent variables which variable has the greatest impact on
teachers’ perception on school climate?
Of the eight independent variables—School Learning Community, Leadership
Style, Student Discipline, Administrative Support, Teacher Workload, Parental
Involvement, Professional Development, Teacher Collaboration, Job Security, and
Teacher Value—the greatest impact on teachers’ perception on school climate was
Administrative Support followed by Parental Involvement, Job Security and Leadership
Style (see Tables 14 and 15).
Table 14




Model B Std. Error Beta t Sig.
I (Constant) 5.093 1.454 3.502 .001
Admin Support Score 1.150 .092 .880 12.45 1 .000
2 (Constant) 2.505 1.739 1.441 .157
Admin Support Score .924 .127 .707 7.259 .000
Parent Involvement Score .377 .154 .238 2.446 .019
3 (Constant) 5.130 2.092 2.452 .018
Admin Support Score .954 .123 .730 7.724 .000
Parent Involvement Score .346 .149 .219 2.323 .025







Model B Std. Error Beta t Sig.
4 (Constant) 4.634 2.006 2.3 10 .026
Admin Support Score .526 .220 .402 2.392 .021
ParentlnvolvementScore .491 .155 .311 3.161 .003
Job Security Score -.475 .202 -.146 -2.348 .024
Leadership Style Score .348 .151 .305 2.306 .026
a. Dependent Variable: School Climate Score
Table 15
Independent Variables: Excluded Variables
Excluded Variablese
Partial Collinearity Statistics
Model Beta In t Sig. Correlation Tolerance
I Learning Community Score .089a .904 .371 .135 .520
Leadership Style Score .105a .758 .453 .113 .262
Job Security Score ~ -2.223 .031 -.318 .996
Student Discipline Score .120a .962 .341 .144 .323
Teacher Workload Score ~.044a -.6 17 .540 -.093 .997
Parent Involvement Score .238a 2.446 .019 .346 .474
Professional Development Score .002~ .024 .981 .004 .765
Teacher Collaboration Score .031a .426 .672 .064 .962






Model Beta In t Sig. Correlation Tolerance
2 Learning Community Score •046” .478 .635 .073 .500
Leadership Style Score .284” 2.048 .047 .298 .218
Job Security Score -. 136b -2.095 .042 -.304 .986
Student Discipline Score •108” .909 .369 .137 .322
Teacher Workload Score -.06&’ -.966 .339 -.146 .981
Professional Development Score ~•035b -.444 .659 -.068 .737
Teacher Collaboration Score •014b .206 .838 .031 .952
Teacher Value Score •028b .352 .726 .054 .721
3 Learning Community Score .063c .677 .502 .104 .496
Leadership Style Score .305° 2.306 .026 .335 .217
Student Discipline Score .064° .550 .585 .085 .310
Teacher Workload Score -.069° -1.059 .296 -.161 .981
Professional Development Score -.022° -.290 .774 -.045 .732
Teacher Collaboration Score .006° .096 .924 .015 .949
Teacher Value Score -.018° -.230 .819 -.035 .663
4 Learning Community Score •009’~ .095 .925 .015 .460
Student Discipline Score •079d .707 .484 .110 .309
Teacher Workload Score ~,026d -.395 .695 -.062 .882
Professional Development Score ~•055d -.745 .460 -.116 .707
Teacher Collaboration Score .006d1 .090 .929 .014 .949
Teacher Value Score ~•002d -.030 .976 -.005 .658
a. Predictors in the Model: (Constant), Admin Support Score
b. Predictors in the Model: (Constant), Admin Support Score, Parent Involvement Score
c. Predictors in the Model: (Constant), Admin Support Score, Parent Involvement Score, Job Security Score
d. Predictors in the Model: (Constant), Admin Support Score, Parent Involvement Score, Job Security Score,
Leadership Style Score
e. Dependent Variable: School Climate Score
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Teacher Interviews
In addition, to utilizing the survey instrument to gain perspective from teachers at
the institution being examined, two interviews were also conducted.
Interview #1 (personal communication, October 16, 2012):
Speaker 1: Okay, this interview, urn, seeks your feedback on school climate as it
relates to factors that impact it from a teacher perspective. Urn, all of your
answers will be anonymous, urn, and so you can feel free to just explore,
and as long as you do not name the school and just say “the high school,”
we can leave it from there. Question one: To what extent do you believe
school climate is important at your high school?
Speaker 2: School climate is very important due to the fact that you have kids coming
from different schools, uh, with this being a new school, urn, that are
trying to still bring that mentality from their former school as opposed to
the freshmen that are here now, uh, they are more on mind frame as to this
is this high school, and we are in this mind frame. So, school climate is
very important due to the fact that it, it affects the behavior of the students,
it affects the school spirit, it affects, uh, school and their morale as, as, you
know, with their grades.
Speaker 1: Okay. As we explore more into school climate, how do you believe or
explain your perception of school administration, their leadership style,
and its impact on your perception on the school climate?
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Speaker 2: Urn, administration as a whole has to.. .they’ve got to do a little better job
than what they’re doing. Uh, but, urn, right now, the climate of the school,
it has changed, from what I heard, from last year. I mean we’re still in the
changing process, um, due to the fact that administration, I think, is still
trying to find their niche as to what’s right, what’s wrong, you know, the
fair just time period for uh, for, how can I say it, you know, just for
reporting kids to class and different things along that line. Uh, so the
school climate is changing, but I’m pretty sure it’s going to continue to
change once we get a set amount of rules and consistent rules within the
school.
Speaker 1: As... Based on that, we were looking at, urn, leadership style. What type
of leadership style do you believe your principal has implemented in the
school? Is it a laissez-faire dictatorship, authoritative, or how would you
characterize the principal’s leadership style?
Speaker 2: Hrnm, that’s a good one. Urn, I would probably say, uh, it could be a
mixture, urn, due to the fact that I think in certain situations where it could
be dictatorship, in certain situations where it is kind of laid back laissez
faire, as you would say. Urn, overall, I think it’s, her, I guess her actions
towards the students is, is working well for her and it’s, it’s somewhat
working for the students, but it could be a little more stricter than what it
is.
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Speaker 1: Okay, with that, please describe your perception on student discipline and
its impact on the school climate.
Speaker 2: Uh, student discipline really affects how the school runs, uh, due to the
fact if you have a group of kids that are constantly causing trouble but they
are still in school, uh, your school climate is going to be affected due to
the fact you’re going to have people walking on pins and needles all day
trying to make sure those set of kids don’t tear the school up. Um, as
opposed to those students that are doing well and trying to make school
better for them, you know, that behavior of those students that affect the
school in a negative way affects everyone.
Speaker 1: Based on, uh, we’re going back on student discipline, on a rating scale
from one being, uh, from one to ten, with ten being the, urn, students, it’s
chaos and one being you have minimum problems, how would you rate
the school at student discipline?
Speaker 2: Coming from another school that was very strict on discipline, urn, I
would probably say this school may be five-and-a-half, six, uh, due to the
fact that it can be chaotic at times but is very, I guess you could say
organized chaos. Um, at the same time, there is times where I think
discipline is not as strong as it needs to be. Uh, but of course, I know
that’s something that’s in progress but, you know, with these students
coming in from different schools, I think we have to having a consistent,
uh, rate of, um, discipline among the students with the administration.
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Speaker 1: With the administration, do you think the administration is representative
of the student demographics, student population?
Speaker 2: No. Uh, this is a majority African-American high school. We only have
one African-American, uh, assistant principal, urn, whose main job is
curriculum, so the discipline is not her forte, due to the fact that, you
know, a lot of kids here are coming from neighboring, urn, subdivisions
that is, again, predominantly black and, you know, their lifestyles are
different as opposed to those in the white neighborhoods. And, you know,
not to make it a colored thing, but I think you do need at least one to two
administrators that are of color, due to the fact that you have many of the
students here that are African American.
Speaker 1: Okay. What are some of the, uh, going back and with the discipline, do
you believe the discipline is consistently administered, urn, to all students,
or there are loopholes in the administration of discipline.
Speaker 2: There are loopholes, urn, in administration. I have heard some situations
where certain teachers could automatically write a student up and
automatically their gone, OSS, as opposed to other teachers writing
students up and you have to get the, go through a long process just to get
them in ISS. So, I think there are loopholes and there are inconsistencies,
uh, within the school administration.
Speaker 1: Okay, so how can the administration at your sëhool better support your
needs as it relates to your perception of the school climate? So, again,
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how can the administration at the school better support your needs as it
relates to your perception of school climate?
Speaker 2: I guess just be consistent with discipline. Urn, I mean, I have one class in
particular that is juniors that don’t have any math credits and, of course,
the majority of these students, if it’s 32 kids in here, out of those 32
you’ve got about 25 of them that just are buck-wild crazy that have no
discipline. Urn, and then when something happens, I don’t think
administration 100% backs me up in the case of disciplining them, you
know, with OSS, ISS, whatever. Uh, but I think if they were to become
consistent with discipline, I think the overall school climate would
definitely change.
Speaker 1: Okay. In your view, what impact does parental involvement have on
school climate?
Speaker 2: Parental involvement has a lot to do with school climate due to the fact
that now at this time you have a lot of parents that are a younger age, uh,
that have students in high school, so their mentality is totally different as
opposed to 10, 15 years ago when you had older parents, uh, with, you
know, your average age students or, or children, whatever. Uh, so I think
parental support as well as parental, urn, guidance with the students is
much needed due to the fact that there is a generation, I want to say a
generational gap between some of the teachers as, and students, urn, and
the parents are at that age where some of them are still out partying, which
65
is nothing wrong with that, but at the same time I think the students look at
that as, you know, that’s a scapegoat for them to act how they want to act
and then say what they want to say, do what they want to do. Because half
of them feel like they’re grown anyway, so, you know, I just think we, as
teachers and administration, or administrators, need to link up with the
parents in a different aspect so we could all be on the same page. And that
goes for discipline, grades, homework, so on and so forth.
Speaker 1: Okay, so how, going back to the parental involvement, as a teacher, how
do you, urn, welcome parental involvement or incorporate parental
involvement in your class?
Speaker 2: Urn, email. I email the parents. I also call the parents and, you know, let
them know about their students, urn, that their grades are slipping,
behavior is slipping. Urn, also we have, urn, different social media outlets
such as Edrnodo.corn. Urn, we’ve also used, some teachers use Facebook
or possibly even Twitter. Uh, I think that might be a little far-fetched, but,
you know, Edrnodo and email and voicemail are probably the quickest
way for me to get their parental support.
Speaker 1: Going back, um, to what extent do you believe that teacher value is
important when establishing school climate?
Speaker 2: It’s very important. Urn, you know, you have to have teachers that want
to teach and want to be here, as opposed to those teachers that are just here
getting a check. Not much of a check but, you know, some teachers are
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just here to say “I got this for the month,” and “Let me pay this off,” as
opposed to those teachers that are here spending endless hours in the
classroom making sure lessons are on point, making sure lessons go
smoothly, making sure grades are in properly. So it is, there is a big
difference between those teachers that care and that don’t care, you know,
to, and that, that will improve the school climate.
Speaker 1: Going back to, urn, the school climate, and you were saying discipline,
student discipline is a big issue with establishing the school climate. Uh,
how do you maintain student discipline within your classroom?
Speaker 2: Urn, a lot of things the kids do in class.. .you know there’s.. .kids going to
be kids. A lot of stuff they do is very immature. Uh, that I honestly don’t
believe is needed to waste the administrator’s time, so I handle it in my
class. It could be something as simple as detention at school or detention
after class, cleaning up, straightening up desks. Now, depending on the
severity of the issue, if there is something where they’re constantly, urn,
interrupting class, cursing, just causing scenes, then I will write them up.
But, nine times out often, a lot of the stuff the kids do is just for attention
and is nothing out of the ordinary. But again, depending on the severity of
their actions depends on the severity of how I’ll treat them as far as, you
know, discipline.
Speaker 1: Okay. Going back and we were, we talked about teacher value, do you
believe, urn, teachers are valued at your school?
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Speaker 2: I do. Uh, I do believe teachers are valued due to the fact that some parents
and students still view teachers on a pedestal as we were viewed years
ago. Then again, you have those people that don’t have any respect for
teachers just because the paid summers, you know, they look at the
different aspect of it and kind of belittle teachers, you know, saying “You
don’t have a real job.” But, at the same time, you know, I, I do think
teachers are valued here because they want to be here and they want to
teach the students. Uh, but, you know, there’s just the overall aspect of
teachers in general. Some people don’t respect teachers as a whole.
Speaker 1: I guess going into, urn, one of the second to last questions, do you see
yourself retiring within this profession, the education profession?
Speaker 2: I do. Urn, maybe not in the classroom. I too am trying to get into
administration, urn, so I could right sorne of these wrongs that I’m seeing.
Uh, so I could see myself retiring, maybe not particularly in the classroom,
and maybe not particularly in the public school setting, but, I do see
myself retiring from, you know, school, either as an administrator, college
professor, or, you know, something within the county office dealing with
curriculum.
Speaker 1: I believe that is all the questions that I have pertaining to this, um, subject
matter, the factors that impact teacher, um, school climate. Thank you for
your time.
Speaker 2: No problem.
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Interview #2 (personal communication, October 16, 2012):
Speaker 1: Okay, here we go. This interview, all your answers will remain
anonymous. This interview is just to seek answers on factors that impact,
that influence teachers, urn, influence teachers on school climate.
Beginning with question one: To what extent do you believe school
climate is important at your high school?
Speaker 2: Well, can you elaborate what you mean is important? I think.. .what do
you mean by climate, I suppose?
Speaker 1: Well, with the climate I’m looking at, urn how the school is. . .um, climate
can be defined in two ways. How you feel, the tone of the school, the
view, the cleanliness of the school, the feeling that you get when you’re in
the school, so...
Speaker 2: Well, I think the climate is important. I think the students, for the most
part, are very proud to be in such a new, updated, and nice facility. I think
that when they come here they have a sense of pride. However, I think
because it’s a new school, there are a lot of traditions and things that you
may see at another school that are lacking, because we have students from
everywhere, and there is no tradition that has been set. So, again, things
that you may find the norm at a different school that, uh, far as school
spirit or stuff like that, you do not necessarily see it here, because I think
it’s a learned behavior, and is really no one to learn from, because there is
no history of it.
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Speaker 1: Okay, you were speaking of the tradition and you feeling that that sets the
climbing, or sets the tone for the school. What, as it being a new school,
what do you think can help foster that sense of tradition?
Speaker 2: Well, I, I think it’ll have to come by way of a strong student government
with teacher and admin support to, to uh, maybe reveal or help them to
understand things that they can do to improve upon tradition, far as
maybe, for instance, the homecoming that’s coming up. Last year it
wasn’t as much participation in it as far as the dress-up days and all this,
that, and the other, as I’ve seen at different high schools I’ve been in, or at
a pep rally setting, you know, having a situation where people may want
to leave, instead of going to a pep rally, and then having a situation here
where we didn’t even have the pep rally this year for whatever the reason
may have been. I think that you need to have time in school to establish
these norms and set expectations and allow for these type of traditions to
be set, because it influences the way the student feels about school, you
know. It has to be more than just academic. They have to form a sense of
pride and, you know excitement for their athletic teams or whatever type
of clubs or what have you, or extracurricular urn means they have at
school, and, again, if there is no tradition of it, they really don’t know how
to respond. They really don’t know how to respond. They really don’t
know what the expectations are, and they just don’t participate in it.
70
Speaker 1: Okay. Going back, how would you explain your perception of the
administration leadership style and its impact on your perception on the
school climate?
Speaker 2: Urn, well, personally, in, in my whole world, it’s more of a. * .they don’t
bother me and I don’t bother them, for the most part. However, I do get a
sense at certain times that they’re absent, that you don’t see them when
you need to see them, or they’re presence is not noticeable or have any
impact on the student body. Like when I was in school, there was a fear of
being sent to an administrator or, and I’ve been at other schools that
there’s at least one administrator that students do not want to be sent to
because they know that that administrator was going to be strict and, urn,
fair but strict, and I think there is nothing like that. I think students often
run to the administrator for somebody to jump on their bandwagon as
opposed to come to the defense of the teacher, and urn, and I, I think, you
know, an administrator should be partial and should listen to the student,
but oftentimes students have a tendency to misconstrue and change a story
and fix it to benefit them, because that’s what kids do. Even as adults,
that’s sometimes what we do. So, to not have.. .1 don’t feel like the
administration here, to me, is really strong far as supporting what’s going
on with the teachers or strong in supporting discipline. Not to say that this
school is out of control, because really I don’t think it is. I just think that
they waffle or waiver on a lot of~, urn, rules, for lack of a better word. The
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consequences that were supposed to come with the rules they want the
teacher to enforce them, and then when we do, they don’t back it up, for
fear of the backlash maybe from a parent or what have you. They are
always, you know, mm, let it slide. And that makes the teacher not want
to, you know, deal with it. I wouldn’t want to deal with it.
Speaker 1: You were talking about what the administration, going back, do you
believe the administration is representative of the demographics of the
school?
Speaker 2: No, of course not. This school is majority black or minorities, and I don’t,
I think, well, in fact, is less to represent us this year than it was even in the
first year. And I understand that the pool may not be as large for minority
administrators but I think it should make a concerted effort to find,
especially, in my opinion, black males, to take a role in a school of this
nature because the student body needs to see someone like them in an
authoritative role, to have that familiarity and feel like there is something
that they, somebody they can go to that really understands them on a
different level. Not to say the job should just be given to a person because
they’re a minority, but they should make a big effort to try to increase the
amount of minorities that are in administrative roles at this school.
Speaker 1: This leads us into the next question. Please describe your perception of
student discipline and its impact on school climate.
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Speaker 2: Well, as I said before, I, sometimes as a teacher we kind of live on our
own island and I’m a very, what they would, the kids would think is very
strict and rigid teacher, so I don’t have a lot of discipline issues for the
most part in my classroom, but the time that I see or have had issues, I
don’t necessarily feel that they were handled to the degree they should
have been, especially since I’m a teacher that doesn’t often need assistance
from anyone else outside my classroom. And also, on occasion when
there’s been situations where there’s maybe group disorder amongst the
students, I think it could be handled better as far as finding a way of
providing a consequence to those that are directly involved than it is to try
to make a blanket statement to all and continuously punishing students for
the behavior of a few, and I think that behavior could have been controlled
had administration been on their job or required others to be in that
capacity to prevent these things from happening over and over again.
Speaker 1: You were going back and saying you are a teacher that does not have
many discipline issues. As a veteran teacher, what kind of procedures do
you implement in your classrooms to minimize classroom discipline
issues?
Speaker 2: Well, I have set rules and guidelines that I establish way, at the very
beginning, and I think in the beginning it makes all the difference of how
your classroom ins ran. If you don’t get control of it from the very first
day, I think you will never have control of it the entire year. So, even
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from the very first, and this is a common phrase, you know, used
throughout this career as a teacher, you know, be very stem and strict at
the beginning and then you can loosen up later, and I think that’s true. I
think if a teacher is having a lot of issues, and discipline issues, it’s mostly
because they allowed themselves to be more on a friendly basis with
students, and nothing’s wrong with a relationship, camaraderie, but you
have to set the guidelines and the boundaries of who’s in charge and
whose room is this? And this is not a democracy. This is my classroom
and the rules are there and long as you follow them, we won’t have any
issues. And I think a lot of teachers have a issue with that.. .they don’t
stick to their rules, and they never enforce them in the beginning, in which
case it just snowballs.
Speaker 1: Going back, how can the administration at your school better support your
needs as it relates to your perception of school climate?
Speaker 2: Again, I think sometimes you get your opinions and ideas from those that
are around you, and I think administration have often done a good job of
putting out fires that I may have caused and supported me. But then there
are incidents that I found when I was very turned off or put off by some
things that they may have suggested or I found out that they did, as it
relates to me as a teacher or my relationship with a student or as in me
teaching in the classroom and so, and then I hear a lot of rumblings from
the coworkers, which means that there’s a lot of sometimes poor employee
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morale. And I think that you have to sometimes listen to that, but also
distance yourself from that, and you have to really reflect on where these
people are coming from, and I lot of the things I’ve heard I found to be
true, not necessarily when I first heard them, but then I started to see
evidence of things of why other people were complaining. And so I think
that administration needs to do more of a conversation with teachers as
opposed as just handing down mandates. Listen to teachers, not just favor
teachers or teachers that hang out a lot in the main office, but listen to the
opinions of teachers. And it’s their job to lead and guide but also they
should respect the opinions of their teachers, and you know, the teachers
are the ones that are in the field, and so don’t just hand down orders. And
I think that’s the best thing. And don’t just do stuff that doesn’t make
sense when the teachers are trying to tell you it doesn’t make sense. Try
to find a way of compromise so that everybody feels that they’re winning.
Speaker 1: So going back, and we were talking about the support of administrations
on teachers, but in your view, what impact does parental involvement have
on school climate?
Speaker 2: Well, I think parental involvement is very important to the climate of the
school. And I think this school does have a lot of parental involvement;
however, sometimes that could be in a negative way if parents have got
the perception from the administrator that, oh, if a teacher is not doing it
just the way I want them to do it, instead of talking to the teacher, I’m just
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going to go straight to one of the administrators. And, the administrative
team needs to first direct that parent to that teacher without intervening,
only intervening when that avenue has been exhausted. So, having parent
participation is great, and it’s expected, and it should be there, but
participating in all of us working together to make sure the student excels,
not participating in such a way that if I don’t you know jump to the order
of a parent or a student that they’re going to go over the teacher’s head
and not have any communication even from the beginning and try to, try
to fix things really in a negative way. So, it’s important to the climate but
at the same time, it needs, the relationship, still there needs to be
boundaries between the relationships that the parents feel and the roles
that they have, we all work together, nobody, and there should be proper
channels when dealing with each other.
Speaker 1: Okay, going back to the parental involvement, as a teacher, how do you
promote parental involvement within your classroom?
Speaker 2: Well, I’m not the best at making parent phone calls, but I do try to keep
my website up to date, try to make all the parents aware of my website, try
to also make them aware of how to log on to the parent portal, because
mostly it’s all about the grades, and parents need to be responsible for
knowing their student’s grades, not coming in at the nine weeks or the
semester with “I didn’t know.” It’s the parent’s job to know about their
child, and the technology age that we’re in, the access to student grades
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and attendance and all that is there. So if the parent is not finding out
something about the student and the teacher is putting that data in the
system, it’s really the parent’s fault, and they need to be active in finding
that information. So, I try to make sure they know how to log in to that,
especially now that they don’t have to come to the school to log in or set
up a login. I also try to send out progress reports in a timely manner, ones
not mandated by the school but by me, that I feel should be sent out
periodically, and you know, just trying to be available when we do have
like an open house or anything like that so the teacher does, I mean the
parent does have an opportunity to come in and meet the teacher, myself,
and talk to me and making sure they feel they can call or email me at any
time.
Speaker 1: Okay. To what extent do you believe that teacher value is important when
establishing school climate?
Speaker 2: Well, I think it’s very important that the teacher is valued and the climate
of the school really values the teacher because ultimately it’s the teacher
that dictates what, everything that’s going on in the school, in the
classroom, you know. If there is no respect for the teach. . . the role of a
teacher, then nothing gets accomplished, because we’re all here to learn,
and if the student, the administrator, the parents don’t see the benefit,
don’t respect the role, then it’s the teacher that can keep everybody from
progressing in this situation because students can’t learn without the
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teacher. And so, the teacher is critical, crucial to the climate. . . one of the
most important things in the climate of the school.
Speaker 1: We have two more questions. Second to last question: How would you
rate the school climate at your school on a scale of one through ten with
one being perfect, ten being bad?
Speaker 2: Uh, hmm, probably about a three then, yeah. I would say a three or four.
There’s room... again, I feel like the students are glad to be here for the
most part. I feel like many, if not most of the students want and value an
education. I feel like many of the parents are involved and want to work
with the school and the teachers, so, you know, about a three or four, if I
was measuring that in terms of grades, I’d probably say a 70, 75, urn, on a
grading scale. So, there’s room for improvement, but it’s nowhere near
what I would call horrible.
Speaker 1: Okay, and finally, the last question. Do you see yourself retiring in the
education profession?
Speaker 2: No. [Laughs] No. It’s very exhausting, eh, I. . . also the subject that I
teach makes it exhausting, but it’s very, it’s very difficult, and not just the
teaching part, but all the other parts that go with it. I cannot see myself
doing it for another 18 years. It’s possible. Anything could happen, but I
don’t see that as the case. And, one, also another reason is because the
constant need for change, and I, I, understand the need for change, but
some things you just.. .it is what it is. Learning is not always going to be
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fun and exciting. You have to learn for learning’s sake, and I think there’s
so many initiatives to try to push and make it this way and that way, and
urn, but the scores are not improving. It’s not reflecting in the outcome. I
think sometimes you just got to bear down and learn for just the sake of
learning.
Speaker 1: Well, this concludes our interview. Thank you for your time and your
answers. Thank you.
Speaker 2: Thank you. All righty.
Dominant Themes
Two dominant themes appeared during the teacher interviews: Leadership Style
and Student Discipline.
Summary
Analysis of the data revealed that the independent variables school learning
community, leadership style, student discipline, administrative support and parental
involvement were significantly related to teachers’ perception on school climate among
the surveyed population at the institution being examined. This chapter has explained the
setting in which the study was conducted, as well as the analyzed the data in relation to
the research questions, and summarized the information obtained during the interview
with the two teachers. Chapter VI reviews the findings, conclusions and implications.
CHAPTER VI
FINDINGS, IMPLICATIONS, RECOMMENDATIONS,’ AND CONCLUSIONS
Introduction
The purpose of this study was to examine factors that influence teacher perception
of school climate through the following independent variables: learning community,
leadership style, student discipline, administrative support, teacher workload, parental
involvement, professional development, teacher collaboration, job security, and teacher
value.
Analysis of the data revealed that the independent variables school learning
community, leadership style, student discipline, administrative support and parental
involvement were significantly related to teachers’ perception on school climate among
the surveyed population at the institution being examined. Regression analysis revealed
that student discipline was the independent variable most strongly related to teachers’
perception of school climate.
This chapter focuses on the major findings discovered in the study.
Recommendations are made to begin the framework for improving factors that influence
teachers’ perception of school climate the institution being examined. Conclusions are




RQ 1: Is there a significant relationship between teachers’ perception of school
learning community and their perception on school climate?
Based on the results of survey questions 1-4, yes there is a significant relationship
between teachers’ perception of school learning community and their perception on
school climate. This is evidenced by a .613 Pearson Correlation at the 99% confidence
level; 57% of the teachers surveyed agreed that the school learning community is
structured so teachers can teach and students can learn. However, on the contrast 36% of
the teachers surveyed disagreed that students care about receiving a quality education.
RQ2: Is there is a significant relationship between teachers’ perception of
leadership style and their perception on school climate?
Yes, there is a significant relationship between teacher’s perception of leadership
style and their perception on school climate based on survey questions 5-8. The Pearson
Correlation score of .588 demonstrates a strong correlation at the 99% confidence level;
47% of the surveyed populations felt neutral about teachers feeling free to criticize
administrative policy at facility meetings called by the principal.
RQ3: Is there a significant relationship between teachers’ perception of student
disczpline and their perception on school climate?
Based on survey questions 9-12, yes there is a significant relationship between
teachers’ perception of student discipline and their perception on school climate. The
strong correlation is displayed in the .666 Pearson Correlation at the 99% confidence
level.
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RQ4: Is there a significant relationship between teachers’ perception of
administrative support and their perception on school climate?
Yes, there is a significant relationship between teachers’ perception of
administrative support and their perception on school climate based on survey questions
13-16. The .611 Pearson Correlation demonstrates a strong correlation at the 99%
confidence level.
RQ5: Is there a significant relationship between teachers’ perception of
teacher workload and their perception on school climate?
No, there is not a significant relationship between teachers’ perception of teacher
workload and their perception on school climate based on survey questions 17-20. The
low Pearson Correlation of -.101 does not demonstrate a significant relationship between
these variable.
RQ6: Is there a significant relationship between teachers’ perception ofparental
involvement and their perception on school climate?
Yes, there is a significant relationship between teachers’ perception ofparental
involvement and their perception on school climate based on survey questions 2 1-24.
This relationship is significant based on the Pearson Correlation of .649, which indicates
a strong positive correlation.
RQ7: Is there a significant relationship between teachers’ perception on
professional development and their perception on school climate?
No, there is not a significant relationship between teachers’ perception of
professional development and their perception on school climate based on survey
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questions 25-2 8. The Pearson Correlation of -.282 does not demonstrate a significant
relationship between these variables.
RQ8: Is there a significant relationship between teachers’ perception of teacher
collaboration and their perception on school climate?
No, there is not a significant relationship between teachers’ perception of teacher
collaboration and their perception on school climate based on survey questions 29-32.
The Pearson Correlation of .140 displays no significant relationship between these
variables.
RQ9: Is there a significant relationship between teachers’ perception ofjob
security and their perception on school climate?
No, there is not a significant relationship between teachers’ perception ofjob
security and their perception on school climate based on survey questions 33 and 34. The
low Pearson Correlation of -.099 does not demonstrate a significant relationship between
these variables.
RQ 10: Is there a significant relationship between a teachers’ perception of
teacher value and their perception on school climate?
No, there is not a significant relationship between teachers’ perception of teacher
value and their perception on school climate based on survey questions 35-38. The .179
Pearson Correlation reflects the absence of a significant relationship between these
variables.
RQ1 1: Of the independent variables which variable has the greatest impact on
teachers’ perception on school climate?
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Of the eight independent variables, the greatest impact was Administrative
Support as displayed by the Pearson Correlation with Parent Involvement coming in
strongly behind with the a .649 Pearson Correlation.
Implications
Over the years, accountability standards for schools have resulted in the enactment
of federal legislation that has forced school leaders and policymakers to focus their
attention on the field of education and student perfonnance. In doing so, the emotional
and physical condition of teachers has been neglected in the organizational climate,
resulting in major educational issues, such as low student performance.
The findings of this study not only adds supporting evidence for the critical
importance and influence of each of these independent variables on factors that influence
teachers’ perception of school climate, but highlights the significant role that perceived
administrative support plays. The framework for this study was theorized to measure the
relationships between the independent variables: learning community, leadership style,
student discipline, administrative support, teacher workload, parental involvement,
professional development, teacher collaboration, perception ofjob security, and
perception of teacher value. Results of this study show that perceived administrative
support is significantly linked to teachers’ perception of a positive school climate in the
organizational structure. Increasing administrative support is important in that teachers
will be more satisfied and committed to their jobs. Teachers, who are more satisfied with
their jobs, experience a greater sense of confidence and commitment. Therefore, they are
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more likely to remain in their current teaching positions and student achieve will
increase.
For school administrators, this study offers insight as to how leadership practices
affect teachers’ perception of school climate. By increasing administrative support,
principals can influence the factors ofjob security and teacher value. As teachers’ levels
ofjob security and teacher value increase, the likelihood they will stay in their current
teaching positions also increase. Increased administrative support can reduce rates of
attrition; thereby, creating a more stabilized and committed teaching staff.
Recommendations for Future Research S
The goal of my study was to investigate factors that influence teachers’ perception
of school climate at one metro Atlanta high school. Data for this study were collected
from a newly opened high school, which was in the process of establishing their school
identity. Although many findings in this study found that significant relationships existed
between the variables, this study’s design creates limitations. One limitation is the
geographical setting in which this study was conducted vast majority of the sample
population was young Caucasian females, who were highly educated. Therefore, the
results of this study are limited in that they cannot be generalized to the population as a
whole. Conducting this study by using a national sample would likely yield results that
would be more reflective and generalizable to the national population.
This study was designed to exclusively to measure high school teachers’
perceptions of factors that influence school climate. Expanding this study to include
principals could result in a comparative research project that would compare the results
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of principal and teacher responses. This type of study would provide insightful
information about principals’ perceptions of school climate compared to the perceptions
of their teachers. A study such as this would help not only to identify gaps and
discrepancies that often exist between teachers’ and principals’ perceptions of school
climate, but would be beneficial in the development of collaborative training
opportunities.
In addition, there are many potential influences on the school climate based on
teacher perceptions. Culture and ethnicity of both the teachers and students of a school
will influence the ways in which they relate to each other, thereby impacting the school
climate. Based on the results of this study greater exploration of culture and ethnicity in
academic relationship would assist developing a better understanding of how those
factors relate to climate.
Conclusions
Teachers have extensive knowledge about school climate that would benefit
colleagues and future educational leaders. There is a great need to cultivate the skills of
teachers so that they begin their career with important knowledge that will benefit the
learners, educational leaders and staff in their buildings. Waiting for teachers to gain the
experience needed to induce or shape a positive school climate is not an acceptable
practice for serving minority students. While the school waits, achievement and morale
are vulnerable. Knowledge about school climate and leadership by future school leaders
should be components of preparatory programs everywhere and an ongoing process.
In this study, high school teachers were surveyed and interviewed about school
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climate to determine both their understanding of it and their strategies to influence it. As
a result of this study, the following conclusions have been developed: student discipline
and parental involvement are major component in creating a positive school climate,
schools are racially divided among teachers and students, and educational leaders must
establish a vision and mission that fosters a positive school climate.
The value of this knowledge to future administrators is relevant in linking a
positive school climate and academic success. Based on the results of this research there
is a strong correlation between the following variables and teachers’ perception on school
climate: school learning community, leadership style, student discipline, administrative
support and parental involvement. After decades of intensive educational reforms and
circular interventions with little success at improving student achievement, it is time to
focus on this already known fact; students are more successful in schools with a positive
school climate. This study is a foundation and the schools are waiting, while students are
still being left behind!
APPENDIX A
Informed Consent: Teachers
Title: FACTORS THAT INFLUENCE TEACHER PERCEPTION OF SCHOOL
CLIMATE AT ONE METRO ATLANTA HIGH SCHOOL
Principal Investigator: Raymond D. Leonard
I. Purpose
You are invited to participate in a research study. The purpose of the study
investigate factors that influence teachers perception of school climate such as:
students achievement, student discipline, administrative support, teacher workload,
parental involvement, professional development, teacher collaboration, perception of
job security, and perception of teacher value and its subsequence effect on a newly
opened high school in a metropolitan Atlanta school district. The high school in this
study has just completed its first year in operation and must make operational
structural changes to better serve the needs of the attending student population and
meet the federal mandate previsions of the NCLB Act of 2001.
II. Procedures
If you chose to participate you are asked to answer all of the questions on the School
Climate Survey via Survey Monkey. You are asked not to interact with other
participants while taking the survey.
III. Risks
You will not have any more risks participating in this study then on a normal day of
life.
IV. Benefits
Participation in this study may benefit your school and may also personally benefit




Voluntary Participation and Withdrawal:
Your participation in this study is voluntary; you are not required to participate. If
you chose to participate in the study and then change your mind; you may stop
participation at any time. If you chose not to participate you will not lose any
benefits that you are otherwise entitled to receive.
V. Confidentiality
Your name and professional title will remain anonymous .The researcher will make
every attempt to keep your personal information private and your information will be
kept private to the extent allowed by the law.
We will share what we discover with administrators at this institution and other
researchers. Additionally, this research may be published but all information used to
identif~’ you will be removed prior to us sharing. Only the researcher will have access
to the information you provide. Findings will be summarized and reported in-group
form and you will not be identified personally.
VI. Contact Persons
VII. Copy of Consent Form to Subjects
Please feel free to save or print a copy of this form for your records.
APPENDIX B
Likert-Scale Survey Data Collection Instrument
Dear Teachers:
The purpose of this survey is to gain your honest opinion about factors that influence
teacher’s perception of school climate. Your answers will be kept totally confidential.
In fact, your name will not be noted. Please answer each item based on your
experiences at the school, except where noted in the survey. Please do not write your
name on this survey. Thank you for your time!
Survey responses are based on the perspective of the perceptions of participants
that served at this school.
SECTION A
Instructions: Please circle the number (1-5) which best represents your perceived
perception about each of the following statements.
KEY: 1 = Strongly Disagree 2 = Disagree 3 = Neutral
4= Agree 5 = Strongly Agree
LEARNING COMMUNITY SD D N A SA
1. Academic achievement is recognized and acknowledged by 1 2 3 4 5
the school
2. The learning environment is structured so teachers can 1 2 3 4 5
teach and students can learn
3. Administration sets high standards for academic 1 2 3 4 5
performance
4. Students care about receiving a quality education at this 1 2 3 4 5
school
LEADERSHIP SYLE
5. The leadership style at my school creates an environment 1 2 3 4 5
where teachers are apart of the decision making process
6. The work of individual faculty members is appreciated and 1 2 3 4 5
commended by our principal
7. My principal makes a real effort to maintain close contact 1 2 3 4 5
with the faculty
8. Teachers feel free to criticize administrative policy at 1 2 3 4 5




STUDENT DISCIPLINE SD D N A SA
9. Student discipline practices and policies are constantly 1 2 3 4 5
administered by all administrators fairly for each student
10, Student discipline is maintained in my classroom 1. 2 3 4 5
11. School administration sets the tone for discipline and order 1 2 3 4 5
for the school
12. Administration is supportive of their teachers when it 1 2 3 4 5
comes to student discipline
ADMINISTRATIVE SUPPORT
13. The administration at this school is fair in the way they 1 2 3 4 5
allocate resources to their teachers
14. School administration is committed to helping teachers 1 2 3 4 5
15. School administration is visible throughout the school 1 2 3 4 5
16. The administration has an open door policy for teachers to 1 2 3 4 5
express their concerns
TEACHER WORKLOAD
17. Teachers feel overloaded with instructional and non- 1 2 3 4 5
instructional task
18. Teachers have sufficient daily planning time 1 2 3 4 5
19. I have to take off work due to the demands of the job 1 2 3 4 5
20. I’ve considered changing professions due to the demands of 1 2 3 4 5
teaching
PARENTAL INVOLVEMENT
21. The school welcomes parental involvement 1 2 3 4 5
22. I encourage parental involvement as a teacher at this school 1 2 3 4 5
23. Teachers regularly attend parent teacher conferences 1 2 3 4 5
24. This school encourages all families to be apart of school 1 2 3 4 5
activities
PROFESSIONAL DEVELOPMENT
25. Professional development is an ongoing process at my 1 2 3 4 5
school
26. Professional development opportunities are individualized 1 2 3 4 5
to needs
27. Professional development opportunities are meaningful 1 2 3 4 5
28. I implement instructional strategies learned at professional 1 2 3 4 5
developments
TEACHER COLLABORATION
29. The administration at this school provides teachers with 1 2 3 4 5
opportunities to work together collaboratively
30. Teachers respect the ideas of other teachers as it relates to 1 2 3 4 5
instructional strategies
31. Teachers attend common course team regularly 1 2 3 4 5
32. Teachers are actively engaged in common course team 1 2 3 4 5
meetings
PERCEPTION OF JOB SECURITY
33. Each year I worry about renewal of my teaching contract 1 2 3 4 5
34. I see myself retiring in the education profession 1 2 3 4 5
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Appendix B (continued)
SECTION B: Demographic Information
Instructions: Mark the response that best represents your answers.
Age: 21-25 26-30 31-35 36-40 41-44
45-49 50-54 55+
Race: African-American Asian Caucasian Hispanic
Multiracial
Gender: ____Male _____Female
Which best describes your most advanced degree?
Bachelor’s degree Master’s degree
Specialist’s degree Doctoral degree
What grade do you teach? _____________
How many years classroom experience? ___________
How many years school leadership experience? (if applicable) ____________
PERCEPTION OF TEACHER VALUE SD D N A SA
35. Teachers feel successful at their job 1 2 3 4 5
36. Teachers feel frustrated/unappreciated at their job 1 2 3 4 5
37. Teachers add value to this school 1 2 3 4 5
38. The school administration values its teachers 1 2 3 4 5
APPENDIX C
Teacher Interview Protocol and Questions
The researcher will ask the permission of the interviewee to audiotape the
conversation for transcription purposes. Only the researcher will be privy to the audio
files that will be destroyed after transcription. The interview should last no longer
than one hour. The researcher may omit or ask follow-up or clarifying questions
when necessary.
1. To what extent do you believe school climate is important at your high school?
2. How would you explain your perception of the administration leadership style and
its impact on your perception on the school climate?
3. Please describe your perception of student discipline and it impact on school
climate?
4. How can the administration at your school better support your needs as it relates
to your perception of school climate?
5. In your view what impact does parental involvement have on school climate?
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